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MÉTHODE	

A u 2 sm	 S p e c t r um	 D i s o r d e r	 	 ( A S D )	 i s	 a	
neurodevelopmental	 pathology	 characterized	 by	 social	
communica2on	 deficits	 as	 well	 as	 repe22ve,	 restricted	
and	 stereotyped	 behaviours	 and	 interests	 (American	
Psychiatric	 Associa2on,	 2013).	 An	 increasing	 number	 of	
individuals	 are	 diagnosed	 with	 ASD.	 In	 fact,	 a	 recent	
study	 suggest	 one	 in	 68	 children	 are	 on	 the	 spectrum	
(CDC,	 2014).	 More	 than	 8735	 students	 are	 known	 to	
aRend	 schools	 of	 Quebec	 (MELS,	 2012).	 	 Thus,	 the	
educa2on	 system	 has	 to	 adapt	 to	 this	 growing	
popula2on	 and	 provide	 specialized	 services	 tailored	 to	
students’	needs.	 In	Quebec,	 it	 is	es2mated	that	41	%	of	
children	integrate	regular	classroomS	with	the	support	of	
an	 educator,	 48	 %	 aRend	 special	 classrooms	 and	 11	 %	
are	in	special	schools	(Noiseux,	2012).		

This	 study	aims	 to	describe	 the	 schooling	experience	of	
pupils	 in	 Quebec.	 To	 achieve	 this,	 many	 variables	 are	
explored	:	the	preferred	student	placement,	the	support	
provided,	 the	 individualized	 educa2onal	 plan	 (IEP),	 the	
adapta2on	 measures,	 the	 family’s	 involvement,	 the	
parents’	 sa2sfac2on	 as	 well	 as	 parents’	 percep2on	 of	
their	child’s	abili2es,	strenghts	and	weaknesses.			

OBJECTIVE	

This	 study	 reveals	 a	 rela2vely	 high	 incidence	 of	
integra2on	of	students	with	ASD	in	regular	classrooms.	
When	 comparing	 data	 to	 a	 previous	 research,	 it	
appears	more	children	are	benefi2ng	from	mainstream	
schooling	 (Noiseux,	 2012).	 Support	 provided	 by	
educators	 in	 regular	 se\ngs	 is	 less	 frequent	 in	 high	
schools.	 This	 may	 be	 explained	 by	 the	 fact	 that	 the	
required	support	has	become	less	substan2al	over	the	
years	 or	 that	 professional	 resources	 are	 lacking.	 Also,	
limita2ons	 concerning	 IEPs	were	 found.	 Firstly,	 not	 all	
students	 with	 ASD	 benefit	 from	 an	 IEP.	 Secondly,	 it	
seems	parents’	and	pupils’	par2cipa2on	is	not	required	
during	 the	 IEP	 elabora2on	 process.	 Despite	 the	 flaws	
observed,	some	parents	show	sa2sfac2on	in	regards	to	
educa2onal	 services	 provided.	 Their	 sa2sfac2on	 may	
be	 associated	 to	 a	 posi2ve	 percep2on	 of	 their	 child’s	
development.	 	To	beRer	support	pupils,	it	is	necessary	
to	 bridge	 the	 gap	 between	 theory	 and	 prac2ce.	
Outcomes	 of	 this	 study	 may	 be	 related	 to	 parental	
psychological	 distress	 and	 to	 the	 lack	 of	 teachers’	
training	 in	 regards	 to	 teaching	 strategies	 and	 best	
interven2ons	 prac2ces	 to	 be	 used	with	 students	with	
ASD.		

Recruitment	
•  Par2cipa2on	 of	 41	 parents	 of	 children	 with	 dis2nct	

degrees	of	ASD	was	sought	through	out	the	Fédéra&on	
québécoise	de	l’au&sme.	

	
Instrument	
•  Self-reported	ques2onnaire	
	
ParDcipants	
•  N=	27	parents,	mothers	:	n	=	26,	father	:	n	=	1	
•  Age	:	5	to	17	years	old	(		̅x	=	10,5	years	old)	
•  Gender	:	girls	:	n	=	5,	boys	:	n	=	22	
•  Grade	level	:	Elementary	:	n	=	18,	High	School	:	n	=	9	
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Most	children	at	 the	elementary	 level	aRend	a	
mainstream	school	 (n	=	14).	Six	of	 them	are	 in	
special	classrooms.	Four	students	aRend	special	
schools.	 In	 high	 school,	 most	 pupils	 are	 in	
regular	 schools,	 either	 in	 regular	 (n	 =	 4)	 or	
special	 classrooms	 (n	 =	 4).	 Only	 one	 teenager	
aRends	 a	 special	 school.	 Not	 all	 students	
benefit	 from	an	 IEP	 (elementary	 :	 n	 =	17,	 high	
school	:	n	=	4).	
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In	 elementary	 school,	 all	 children	 are	provided	
with	the	support	of	an	educator.	However,	 the	
number	 of	 hours	 issued	 is	 rather	 uneven.	 It	
varies	 from	 one	 to	 28	 weekly.	 In	 high	 school,	
only	 one	 student	 receives	 support	 from	 an	
educator	 five	 hours	 per	 week.	 Students	
aRending	special	classrooms	or	schools	benefit	
from	 reduced-size	 classes	 where	 the	 presence	
of	an	educator	is	added	to	the	teacher’s.	

Parents’	 percep2on	 is	 variable	 regarding	
achieved	adapta2ons.	Most	parents	par2cipate	
in	 developping	 the	 IEP	 and	 only	 a	 few	 high	
school	students	were	adressed	concerning	that	
maRer.		
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Concerning	 services	 provided	 to	 students	 in	
their	 school	environment,	a	greater	number	of	
parents	are	dissa2sfied	(n=	16).		

PERCEPTION	OF	ACHIEVEMENT	
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Most	parents	have	a	posi2ve	percep2on	of	their	
child’s	 school	 success.	 They	 are	 able	 to	 discuss	
strenghts	and	weakness	in	many	subjects	such	as	
mathema2cs,	 french,	 history,	 science	 and	 art.	
However,	results	are	heterogenous;	interes2ngly,	
strenghts	of	one	can	be	weaknesses	of	others.		
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