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BACKGROUND

A u t i s m S p e c t r u m D i s o r d e r ( A S D ) i s a n e u r o d e v e l o p m e n t a l
d i s o r d e r t h a t s i g n i f i c a n t l y a l t e r s s o c i a l c o m m u n i c a t i o n ,
b e h a v i o u r s a n d f u n c t i o n i n g ( A PA , 2 0 1 3 )

T h e c o m p l e x i t y o f A S D c a l l s f o r s p e c i a l i z e d e d u c a t i o n a l p r a c t i c e s
i n c l u d i n g i n d i v i d u a l i z a t i o n , v i s u a l s u p p o r t s a n d e n v i r o n m e n t a l
a d a p t a t i o n s ( O M E , 2 0 0 7 ) .

I n Q u e b e c , v a r i o u s o p t i o n s a r e o f f e r e d t o m e e t t h e s p e c i f i c
n e e d s o f t h i s p o p u l a t i o n s u c h a s i n c l u s i o n i n m a i n s t r e a m
e d u c a t i o n a n d e n r o l l m e n t i n s p e c i a l i z e d c l a s s r o o m s o r s c h o o l s
( M E L S , 2 0 0 7 ) .

T h i s s t u d y i s o n e o f t h e f e w
t h a t a d d r e s s e d t h e e x p e r i e n c e
o f t e a c h e r s w o r k i n g i n a
s p e c i a l i z e d e d u c a t i o n a l
s e t t i n g w i t h h i g h s c h o o l
s t u d e n t s ( 1 2 - 1 8 y e a r s o l d )
l i v i n g w i t h A S D ( L e v e l 2 ;
m o d e r a t e l e v e l o f s e v e r i t y ) .

M o r e s p e c i f i c a l l y, t h i s s t u d y
w i l l o u t l i n e t h e i r p l a n n i n g a n d
r e p o r t i n g m e t h o d s .

OBJECTIVE 

R e s e a r c h d e s i g n .

M i x e d q u a n t i t a t i v e a n d q u a l i t a t i v e

P a r t i c i p a n t s .

F i f t e e n t e a c h e r s w o r k i n g i n
m a i n s t r e a m h i g h s c h o o l s w i t h
a d o l e s c e n t s o n t h e a u t i s m s p e c t r u m
e n r o l l e d i n a s p e c i a l i z e d p r o g r a m
p a r t i c i p a t e d i n t h i s s t u d y.

I n s t r u m e n t s .

§ S o c i o d e m o g r a p h i c q u e s t i o n n a i r e
§ S e m i - s t r u c t u r e d i n t e r v i e w p r o t o c o l

D a t a A n a l y s i s .

• D e s c r i p t i v e q u a n t i t a t i v e a n a l y s e s
w e r e p e r f o r m e d

• A t h e m a t i c c o n t e n t a n a l y s i s
m e t h o d ( P a t t o n 2 0 0 2 ) w a s u s e d t o
p e r f o r m t h e q u a l i t a t i v e a n a l y s e s .

RESULTS METHODS

Most teachers employ the regular education
program and use various techniques to teach
their students presenting with ASD.

All teachers write an intervention educational
plan (IEP) for their students in collaboration with
professionals from a variety of disciplines (n=12).

Participation of principals vary across schools
(n=6). Teachers’ perception of students and
parents’ participation is mixed.

About half of the teachers (n=6) are willing to
invite their students during this process, parents
are rarely involved (n=1).

Teachers feel that the IEP reflect the goals of the
school curriculum (n=12). Some mention,
however, that IEPs rely more on the functioning
of the student than on the academic component.
Most teachers report implementing the
suggested interventions.

Reporting
Most teachers (n=13) reveal using the
traditional report card, while others indicated
modifying the objectives to tailor to the
individual needs and level of their students.

About half of the teachers (n=7) feel that
parents do not fully understand the scoring
method and often need to provide numerous
explanations to promote their comprehension.

Only a handful of teachers (n=5) invite parents
to meetings to discuss the report card during
which most frequently discussed topics are the
students' strengths and needs in terms of
learning, the rating of the report card, the
objectives of the program and the IEP.

When meetings are held (n=7), most students
are invited (n=6). Some teachers explain that
this is not a common practice for the students to
attend in their community, others mention that
parents prefer that their child not be present,
due to anxious behavior or inability to
understand.

Planning

DISCUSSION
Preliminary results indicate differences among methods used by teachers working in specialized
education settings. Even though special education teachers are required to offer the regular
education program, their reporting and planning procedures appear to vary, not only from school to
school but also from one class to another. It appears that the reporting method may not be the most
suitable tool to demonstrate the students’ progress as it may require adaptations and lead to parents’
lack of comprehension. It would be useful for teachers to set up meetings with parents to discuss the
progress and ratings. As for the IEP, it seems that teachers are well supported by their school team
and principal but are not necessarily encouraged to involve the students or parents in the earlier
phases of the process. Despite years of education and experience, teachers are constantly looking
for ways and resources to develop and feel more competent in their work to meet the diverse needs
of their students, demonstrating a high level of engagement. Future research should focus on the
communication mechanisms and facilitators between teachers and students in order to promote
students’ autonomy and accountability in regard to their learning as well as to support students’
involvement in the development of the objectives targeted in their IEP. The ultimate goal is to better
support teachers working with individuals with ASD in specialized education settings and to help
students’ reach their full potential.
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